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Skelton Primary School offers a positive, safe learning 
environment for its community, in which everyone has equal and 
individual recognition and respect. We celebrate success and are 
committed to the continuous improvement and fulfilment of 
potential in every child. 
We encourage increasing independence and self-discipline 
amongst the pupils. Everyone within the school has an important 
role to play in sharing responsibility for the development of 
positive behaviour and attitudes. 
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Aim 
At Skelton Primary School, we believe that every child, regardless of their starting point, should develop the skills and 
confidence to see themselves as successful readers and writers. Our aim is to provide children with a stimulating and 
engaging curriculum, which embraces children’s interests and allows them to flourish and foster a love of English. It is 
important to us that children understand the value of English and the importance of this core subject in the world beyond 
the classroom. It is our role to show children that reading, writing, speaking and listening are explicitly linked; that skills 
obtained in these areas are transferrable and underpin the entire National Curriculum. Above all, it is our purpose to 
provide children with a love of English. 
 
Speaking and Listening  
Problems with speech and language are the most common developmental difficulty that children encounter.   At Skelton, 
we know language is central to learning, but a study by the Basic Skills Agency (in 2002) reported that – in the opinion of 
teachers – 50% of children begin school lacking skills that are vital for getting off to a good start in education. The ability to 
listen, understand and communicate is vital in order to function in society whether through building relationships, 
education and learning or finding work. At Skelton, our FS1 focus is primarily building the foundations of communication 
and language. 
 
To rectify this, teachers will consistently model grammatically correct English for the children and will address it if they 
hear another member of staff with a misconception. This proactive practice will be evident within classrooms through 
teacher student dialogue and through the medium of the English working wall (more specifically, the grammar corner).  
 
Writing 
“You can make anything by writing.’’ (C.S Lewis) 
English is a core subject of the National Curriculum and writing is central to the curriculum of Skelton Primary. We are 
passionate about our thematic literary approach, which allows children to learn from and explore quality texts in order to 
inspire their writing. This approach allows for ample cross-curricular links to reinforce basic skills and make meaningful 
links in learning. 
 
Features of writing in the Foundation Stage: 
Children in the Early Years Foundation Stage follow a curriculum based on six areas of learning but still embedding the 
five outcomes of Every Child Matters. Each child is provided with a key worker to support, monitor and assess progress 
towards Communication, Language and Literacy. Our primary scheme is Read, Write Inc, which is used to promote 
successful writing and spelling. Staff are able to utilise others as an intervention should they need to. This continues well 
into KS1 and often into KS2 at Skelton. Early writing is based primarily around oral composition – recounts, storytelling 
and instructions. Adults are vital in this process as they support and model the use of vocabulary and language structure. 
The pre-writing stage is taught through a range of fine motor skills, giving the children the confidence and hand strength 
to mark make with purpose and intention. Emergent writers use knowledge of letters and words to make phonetically 
plausible attempts. The pre-writing stage is also taught through a Dance Write Programme – this teachers various 
elements such as enclosed lines, elaborated O and simple representations linked to songs and stories. 
 
Features of writing in Key Stage One and Two: 
Writing is taught through English lessons, which take place daily for all children. It will often coincide and complement 
reading teaching/skills. Writing will also be exhibited through other subjects such as topic and Science. This allows our 
children to keep practising and consolidating their acquired skills in a cross curricula manner. 
 
At Skelton, we place the child first and will adapt groupings accordingly.  Where children are taught in ability groups, they 
will be working on a common theme at the same time. This will enable the transfer of children between groups, as and 
when appropriate. Some children are also provided with bespoke writing interventions or booster sessions. These 
children are identified by their teacher as needing further opportunities to write, succeed or be given further challenge.  
 
Planning 
Long term planning 
Each year, teams will devise a long term English plan which will contain their writing genres and text stimuli for the entire 
year. Where possible, this is themed and linked within our big idea approach to learning. This is to ensure our children are 
exposed to a wide variety of writing genres which are led and grounded in quality texts, appropriate for their year group. 
It is also to ensure text progression throughout the year groups. 
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See appendix 3. To find whole school coverage, please locate them in the writing file within the shared area. 
 
Short term planning 
Planning is flexible and bespoke to each year group.  It is entirely reliant on the team’s strengths, experience and 
requirement for support. There are several planning formats available for staff in both an electronic format (use of Word 
or PowerPoint) and also through use of our Corrective Review book. Planning should always be devised with the end 
concept in mind. Staff are encouraged to look at the desired outcome and consider what steps are needed to ensure the 
children achieve them and are successful. Use of the ‘Writing Purposes Book’ is also heavily encouraged to support the 
correct sequence and teaching of GPS to support the children’s writing.  Alongside this, teachers will use their corrective 
review books to actively plan after a session has been completed. This reflective approach to teaching and learning allows 
teaching staff to be extremely proactive in feeding back therefore, maximising impact and progress. 
 
Examples of planning formats available: 
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Teaching Sequence 
A range of stimuli is used by teachers to enthuse and engage our children. Their interests are central to writing stimuli 
selected. When a child is excited about their writing, it shines through. This approach is fundamental to text selection by 
teachers. Trips, visitors, videos, music and workshops are also used to excite our children. 
 
At Skelton, we focus on quality over quantity when it comes to writing, therefore, the writing process can be an extensive 
one. Children are encouraged to plan, draft, revise and edit several times before they publish their final write. In the lead 
up to a write, children will be exposed to a WAGOLL (what a good one looks like) of that specific genre. This is used in 
every classroom to ensure children are consistently exposed to high quality modelled examples of text and are secure in 
their understanding of the audience and purpose of the genre. Children are actively encouraged to participate in shared 
writing alongside the teacher. Using these strategies provides our children with confidence to identify and use the 
features, ideas and transferable words and phrases they may encounter, in an independent manner. 
 
Once the writing cycle is complete, a finished write will be recorded in their English skills books (KS2)/area books (KS1) 
and assessed in line with Skelton’s assessment policy. A minimum of two pieces of extended writing will be completed 
per half term. 
 
Jane Considine – The Write Stuff 
As a school, we are exploring using Jane’s approach to teaching fictional writing. We are using her model of the three 
stages - initiation, modelling and enabling based around a specific plot point to construct paragraphs and ultimately, build 
up to an extensive write. Material (including video footage) to support the delivery of this writing process can be found in 
the writing file within the shared area.  
 
 
Government Guidance on Independent Writing 
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During the autumn term, the teaching of writing will be heavily supported and scaffolded for the children. Modelling will 
be extensive and shared writing plentiful. This is to provide the children with confidence and a writing toolkit that will 
allow them to work with increased independenly during spring and summer terms.  
 

Writing is likely to be independent if it: Writing is not independent if it has been: 
 

• emerges from a quality text, topic, visit, or 
curriculum experience, in which pupils have 
had a range of opportunities to explore and 
discuss what is to be written about  

• enables pupils to use their own ideas and 
provides them with an element of choice, for 
example writing from a perspective of a 
character they have chosen themselves 

• has been edited, if required, by the pupil 
without the support of the teacher, although 
this may be in response to self, peer or group 
evaluation  

• is produced by pupils who have, if required, 
sought out classroom resources, such as 
dictionaries and thesauruses, without 
prompting to do so by the teacher 
 

•  independently drawn on classroom resources 
such as dictionaries, thesauruses, word banks, 
classroom displays, books or websites for 
support or ideas  

• is informed by clear learning objectives and 
limited success criteria which are not over 
detailed and do not over-aid pupils  

 

 

• modelled or heavily scaffolded  
• copied or paraphrased  
• edited as a result of direct intervention by a 

teacher or other adult, for example when the 
pupil has been directed to change specific words 
for greater impact, where incorrect or omitted 
punctuation has been indicated, or when 
incorrectly spelt words have been identified by 
an adult for the pupil to correct  

• produced with the support of electronic aids that 
automatically provide correct spelling, 
synonyms, punctuation, or predictive text  

• supported by detailed success criteria that 
specifically direct pupils as to what to include, or 
where to include it, in their writing, such as 
directing them to include specific vocabulary, 
grammatical features, or punctuation  

 

DFE 2018 teacher assessment guidance: key stage 2 
 
The writing process 
The writing process is fluid and each element may be visited and revisited until the end piece is complete. 

 
See appendix 1 for the audience and purpose of various genres. 
  

Publish

Plan

Draft

Revise

Edit
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Closing the Vocabulary Gap 
Our children have to face a significantly challenging curriculum where the onus on vocabulary is vast. Being able to read 
with understanding across a breadth of subjects is vital and at the core of successfully accessing academic knowledge; the 
key to learning! At Skelton, one of the strategies we are using to tackle (and ultimately close) the ever widening vocabulary 
gap and immerse our children in a ‘word-rich’ environment is through the use of ‘Word of the Day’.  
 
WOTD introduces new, varied and ambitious vocabulary to children. Teachers will select vocabulary/phrases which are 
linked to their subject matter and/or which the children will likely be exposed to and challenged by, and use this as a 
teaching point. Vocabulary is pre-taught, meanings discussed, words grouped and compared. Words are explored. It 
provides the children with a wider understanding of complex vocabulary, and can also be used to embed and explore new 
sentence structures or genre features. The vocabulary chosen is topical and will have meaning to the child. This process is 
integral to our classroom practice. 
 
Oracy is essential in widening our children’s use of vocabulary. It is also imperative that WOTD should be explored 
through other mediums to embed and provide out children with secure understanding of these newly acquired words, 
thus impacting their ability to become proficient and fluent readers. 
 

 Word of the Day  
Definition Word Class Etymology 

Origin/History 
Morphology 
Relationships to 
other 
words/root 
words, prefixes 
and suffixes. 

Synonyms Antonyms Pictorial Form 

 
Writing Vaults 
Children in KS2 will each have a writing vault, which links with Jane Considine’s The Write Stuff delivery of writing. 
Using the fantastic acronym, the children will organise their books accordingly and it will become their own personal 
thesaurus, which will then travel with the children through their phased year group. WOTD (and other synonyms) should 
be recorded in here in their relevant lens with a brief definition should it be required for the children’s retention. 
 
For example:  
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Action (negative)  
 
quivering (trembling/shaking) 
 

 
 
Teachers are expected to identify common Standard English errors and address these through their teaching and proactive 
feedback. A ‘Grammar Corner’ can be utilised on English teaching boards in each classroom to address such errors on a 
weekly basis. Whiteboard/display areas can also be used for this. For example, displaying the children’s incorrect use of of 
and have. This then becomes a non-negotiable and a constant point of reference for the children.  
 

 
 
Handwriting  
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The current school climate is showing a growing number of children presenting dyslexic tendencies and receiving a 
diagnosis of dyslexia. The British Dyslexia Foundation recommends that children use a continuous cursive style from as 
early an age as possible: 
 
‘Typically, when first learning to write, children ‘print’ their letters. They then move on to ‘joined up’ writing at a later stage. 
For children with dyslexia, learning two styles of handwriting can add an extra layer of difficulty and cause confusion. It is, 
therefore, much more helpful if a young child can learn to use a single system of handwriting right from the start.’ (British 
Dyslexia Association) 
 
At Skelton Primary School, we provide the children with a journey to continuous cursive handwriting. Handwriting is 
taught with careful consideration across whole school, and is interlinked with the teaching of spelling and reading when 
appropriate. Handwriting, spelling and reading are linked closely when they are taught so that each component will 
underpin and support the other when children are writing independently.  
 

 
 
 
 
 

 
We follow the Twinkl ‘Journey to Continuous Cursive’ handwriting scheme. Each year group timetables daily, discrete and 
direct teaching of handwriting in which the following takes place:  

• Gross motor warm up 

• Fine motor warm up 

• Adult models letter formation 

• Children practise letter formation 

When children are physically ready:  
• Correct seating position 

• Correct pencil grip (using a sharp, age appropriate, pencil) 

• Correct paper position 

In Foundation stage: 

• Read, Write, Inc jingles are used to help form cursive letters. 

• The terms ‘whoosh’ and ‘flick’ are used to support the formation 

In KS1 and KS2: 
• Application of the letter within a word (linked to reading and spelling) 

• Fluency, speed and legibility practise 

By the end of KS1, we aim for children to feel confident enough to attempt a variety of joins and fully encourage cursive 
handwriting across all subjects.  
 
At Skelton, we take great pride in presentation of written work therefore, all staff members are expected to lead by 
example and model the handwriting style appropriate to their phase in their own writing.  
 
Once children have reached the KS2 expected standard ‘to maintain legibility in joined handwriting when writing at 
speed’, they will no longer receive direct handwriting teaching and will be awarded a handwriting pen by the Head 
teacher. Handwriting will then be taught discretely through other mediums such as a GPS or reading focus to ensure 
challenge is continued.  
 
SEND Provision: Children who have specific difficulties with gross and fine motor skills will access interventions to 
address these. The Early Intervention Toolkit is utilised in Foundation Stage and areas of KS1. This is an intervention with a 
range of suggested activities, which develop co-ordination, movement and control, agility and fine motor movement. 
Alongside this, individual children are identified and targeted with ‘funky finger’ and ‘dough disco’ activities, which aid the 
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correct pencil grip. Tripod pencil grips or thicker writing pencils are also offered until their co-ordination is more defined 
and controlled.  
 
 
Spelling, Punctuation and Grammar 
 
The spellings our children taught are taken directly from the National Curriculum. There is a variation of topic based 
words and words which follow specific rules, prefixes or suffixes. They can be found at the following link: 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_A
ppendix_1_-_Spelling.pdf  
 
Spelling is taught discretely for 10-15 minutes daily as an integral part of the English session. As a school, we use the 
morphological nature of words and use morphological and etymological strategies.  
 
Across school we follow a 5 day plan for the teaching of spelling. 
 

Day 1 - 
Morphology/etymology 
 

Children will either create a spelling list together or be given a lit by the teacher based on the 
root word. Children will discuss the origin of the root word and its word family.  When 
creating their own spelling lists, children will be guided by the teacher to prefix/suffixes of 
their year group curriculum but will also be encouraged to revisit rules from previous years 
to ensure rules are embedded.  Alternatively, children will sometimes be given a spelling rule 
to focus on. Eg. ch making k sound and will create words together using the sound.  
 

Day 2 - Morphology 
 

Children will be provided with a spelling activity that encourage them to look at parts within 
words that change the meaning/grammar.  This can be done through letter tiles, colouring 
different parts, magnetic letters etc. 
 

Day 3 - Visual  
 

Children will be given activities which focus on how the word looks. Eg. magical spelling, 
shape boxes, pyramid, rainbow spelling etc.. 
 

Day 4 - Context  
 

Children will be provided with an appropriate activity which requires them to put the 
spellings into context within a sentence (supported through displayed root word, suffixes and 
prefixes). 
Eg. dictation, cloze etc.. 
 

Day 5 - Spelling quiz 
 

Re-visit misconceptions that arise by (in the final week of each half term) asking children to 
create their own spelling lists by going back through their spelling book and creating their 
own list of misspelt words.  
 

 
 
Non-negotiables 
1. Weekly spellings displayed on left side of board (site memory) in handwriting specific to year group.  
2. ‘Spotlight’ spellings displayed in classroom and referred to—common exception words.  
3. Spelling tests to be recorded in back of English books. 
4. Teacher to correct common exception word spellings and child to correct using purple pen. 
5. After a child has got full marks 10 times in the school year, they should receive a spelling badge. 
 
In addition to the teaching of spellings within school, children are encouraged to practise them at home. Spellings, which 
are taken from the National Curriculum phase lists, are tested and new spellings are distributed every Friday. Spellings 
include same root word or spelling rule to give children confidence with spelling. Staff ensure coverage of own year group 
and previous year group’s spelling rules, prefixes and suffixes as dictated by the National Curcciulum.   
  
Correcting spellings in a child’s work 
 

1. Where possible corrections will be done through verbal feedback, where possible,  by the teacher. Eg. You have 
missed a letter in the word happy. Can you spot it? Allowing children the chance to fix it independently.  

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/239784/English_Appendix_1_-_Spelling.pdf
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Well done for using an igh sound but it wasn't the right one - can you think of a different way of making the igh 
sound? Can you remember the rule when we add the suffix ing after an e?  

2. Where children are unable to do the above, select specific spellings and put the correct spelling at the bottom of 
the page with misspelt letters or letter strings in a different colour so child can see what is correct/incorrect? 

3. When a child is a confident speller, teach techniques to self edit and correct. 
 
The above strategies can be used with all children but need to match their individual need.   
 

 
Grammar and punctuation is woven into every teaching session for maximum exposure. ..Research shows it is best taught 
through context. If required, staff can teach concepts discretely at the discretion. Use of the ‘Writing Purposes book’ 
supports staff with their understanding of how grammar and punctuation link with text type. 
 
KS1 employ a ‘Spot on Sentence’ approach where during the year, once the grammatical or punctuation element has been 
taught, it will be then added to their displayed sentences for future reference and constant use. 
 

        
 
Assessment/Evidence Trail  
After an entire teaching sequence and when the children have drafted and edited their writing, a final piece will be 
published into their English book (KS2) or their ‘Area Book’ (KS1). This piece of writing will follow the genre explored but 
will differ in content/perspective to ensure independence. This is to ensure the children use skills and knowledge acquired 
and apply them independently. This is assessed in line with Skelton’s assessment policy alongside the Skelton writing APP.  
 
Twice a half term, in line with the expected writing to be produced by the children, teams will assess and moderate the 
children’s writes together in an informal manner. A writing recording sheet will be filled in next steps will be planned 
based on the outcomes of the writing. See appendix 5. The app should be updated regularly to coincide with this and to 
track the children’s coverage and progress. 
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Appendix 1: 
 
Whole school genre coverage: 
 

 
 
 
Appendix 2: Writing for a purpose (Y1-Y6) 
 
Please find the document noted below in the shared area – curriculum – writing- Skelton Writing Purposes Book 

 
 
 
 
Appendix  3:  Long term English plans 
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Appendix 4: A spelling strategy 
 
 

 
Appendix 5: Writing Assessment 
 

Magical Spelling 
The process: 

1. Establish the child’s stored sight memory using a story or prompts where the child has to think. Watch 

where their eyes go. Note: the majority of children store their sight memory on their left however, 

children will look to the right or perhaps down. If this does occur or you are unsure, use of the left side 

is encouraged. 

2. Briefly discuss a feeling of success/achievement with the child to create a positive ethos. 

3. Hold the word up. Discuss the shape (tall, small, long), how many letters, any words within the word, 

vowels, double letters or patterns… anything to support the child when visualising.  Letter aerobics 

works particularly well here, alongside arrows pointing to tricky parts. Another idea is imagining that 

the hard part is being removed from the word and then is being place back in the word. This helps to 

memorise the tricky aspect. Splitting syllables supports children – specifically remembering each 

syllable must contain a vowel.  

4. Ask the child ‘How much of it have you got?’ not ‘Have you got it?’ Tick each correct letter. 

5. Ask the child to spell it forwards. 

6. Ask the child to spell it backwards. 

7. Then encourage the child to write it down. 

8. Display word again. The child will then tick above each correct letter. 

9. Repeat. 

Top Tips: 
✓ Identify their stored sight memory. 

✓ Hold the words up you want them to spell in the same place. 

✓ Always stand up so children have to look up. 

✓ Keep them in a happy state to maximise their feeling of success and positive mental attitude. 

✓ The child has to be relaxed to learn! 

✓ Do not let them guess – flash the word again! 
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